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Abstract

Background: Enhancing both the quantity and quality of education and fostering students’ talents are among the
most important goals of the educational system. In this regard, assisting students in overcoming academic
difficulties has always been emphasized by policymakers in education. One of the key factors that helps students
cope with challenges and difficulties is academic buoyancy.

Aim(s): The purpose of this research is to review the internal studies conducted on academic buoyancy in the last
10 years.

Methods: The present study employed a qualitative approach and was conducted as a systematic review. The
search was carried out using the keywords academic persistence, academic buoyancy, academic vitality, academic
perseverance, and educational persistence in domestic scientific databases, including the Scientific Information
Database (SID), MAGIran, and the Comprehensive Humanities Portal, within the time span of 2014 to 2024.
Based on this search, 791 studies were initially identified, out of which 24 articles directly related to the subject
of academic buoyancy were finally selected for further review.

Results: The review of previous studies showed that 43 variables related to academic buoyancy have been
examined and analyzed. These variables were classified into four categories: individual factors (20 variables),
academic factors (19 variables), family factors (2 variables), and school-related factors (3 variables)

Conclusions: The review of studies indicates that academic buoyancy is one of the most influential variables in
helping students cope with academic challenges, and it can serve as a predictor of multiple variables in the field
of education. At the same time, academic buoyancy itself is influenced by numerous individual and environmental
factors.
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Extended Abstract

Introduction

Children and adolescents spend a significant portion of their time in school or otherwise
engaged in educational activities. One of the most important factors that can help students
overcome challenges and obstacles during the course of their education is resilience. Resilience
refers to the capacity or ability to return to one’s original state after being bent; however, in
psychological terms, it is understood as the ability to recover quickly following illness,
adversity, or distress (Razzaghi Yenghaje et al., 2019). The concept of academic buoyancy has
been introduced as a construct that refers to academic resilience within the framework of
positive psychology (Yousefvand et al., 2019). Research conducted in the field of resilience
has played an important role in the development and identification of factors influencing
academic buoyancy (Rabiei, 2016). The term academic buoyancy was coined by Martin to
describe students’ successful recovery following academic difficulties and failures. According
to Webster’s Dictionary, buoyancy is defined as the ability to recover quickly after challenges,
obstacles, or periods of depression (Sorkhei, 2014).

A review of the research literature indicated that several variables have been introduced as
antecedents and outcomes of academic buoyancy. Among the antecedent factors are:
information literacy (Mohseni et al., 2024), training in cognitive and metacognitive strategies
(Khojasteh Abbasi et al., 2023), social competence (Mardane Jahantighi et al., 2022), solution-
focused group counseling (Sadeghi & Farahbakhsh, 2022), family flexibility, academic
support, classroom environment perception, academic flourishing (Razavi Motlagh, 2023),
cognitive flexibility, academic self-concept (Khavarzamini & Habibi-Kaleybar, 2024),
mindfulness (Mousavi et al., 2022), goal orientation (Malekian & Pali, 2022; Akhavi Samarein
et al., 2021), school engagement (Malekian & Pali, 2022), academic identity status, academic
help-seeking (Akhavi Samarein et al., 2021), parental involvement (Salehi, 2021), academic
enthusiasm (Rabiei, 2016; Salehi, 2021), schema therapy (Aye et al., 2024), group discussion
teaching method (Shafii & Noormohammadi, 2020), self-regulated learning and help-seeking
strategies training (Kabineemoghadam et al., 2019), time management training
(Bahadorikhosroshahi, 2018), neuroticism, extraversion, and academic skills (Rabiei, 2016).
Only academic adjustment (Jafari & Abdi Zarrin, 2022) has been studied as an outcome
variable.

In several studies (Salehitabar et al., 2023; Mehri et al., 2022; Piri et al., 2023; Malekian &
Pali, 2022; Bayramnejad et al., 2020; Zeinali et al., 2021; Azadian Bojnordi et al., 2024),
academic buoyancy has also been examined as a mediating variable. Since students are
considered among the intellectual and spiritual assets of any society and are the future builders
and bearers of various responsibilities, studying the issues and factors influencing their
academic life is regarded as one of the fundamental aims of education. Given this importance,
many researchers have focused on identifying factors that can help students face and cope with
academic difficulties and guide them toward realizing their potential abilities (Hosseini et al.,
2020). Academic buoyancy is one of the key constructs that can support students in
successfully overcoming academic challenges and difficulties. At the same time, academic
buoyancy itself is influenced by, and in turn influences, various factors across different
domains. Therefore, the present study was conducted to examine the antecedents and
consequences of academic buoyancy.
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Method

The present study employed a qualitative design and was conducted as a systematic review. To
this end, data were collected from domestic scientific databases, including the Scientific
Information Database (Sid), the Iranian Journal Database (Magiran), and the Comprehensive
Humanities Portal, over the past ten years. The search was performed using the keywords
academic resilience, academic buoyancy, academic vitality, academic persistence, and
educational resilience. Searches in these databases were based on article titles. According to
the inclusion criteria, the studies reviewed were those published in Persian, with the specified
keywords appearing in the titles, and accepted between 2014 and 2024. Based on the exclusion
criteria, dissertations and books were not included in the review.

In the initial search, 791 articles were retrieved, of which 388 were excluded because the
search was restricted to articles published in Persian. In the next step, only articles published
in reputable journals and within the time frame of 2014-2024 were reviewed, resulting in the
exclusion of 353 articles. Subsequently, 26 articles were excluded due to similarity in titles.
Finally, 24 articles were included in the final review.

Identification

o Records identified through keyword search: 791 articles

e Records excluded: 388 (due to language limitation; only Persian studies included)
Screening

e Records after screening: 403 articles

e Records excluded: 353 (only articles published in accredited journals between 2014—

2024 with relevant keywords in the title were retained)
Eligibility

o Full-text articles assessed: 52

o Records excluded: 26 (due to duplication or similarity in titles)
Included

e 24 Studies included in the final review

Results

The findings of the present study indicated that the antecedent and outcome factors of academic
buoyancy can be categorized into four groups. The results of the search conducted on academic
buoyancy are presented in Table 1:

Table 1: Studies Conducted on academic buoyancy

| Author(s) Findings
There is a positive and significant
Mohseni et al. (2023) relationship between information literacy

and academic resilience

Training in cognitive and metacognitive
Khojasteh Abbasi et al. (2023) strategies has led to an increase in academic
resilience
Academic resilience has a positive effect on
academic burnout
There is a significant relationship between
social competence and academic resilience

Intervention based on a solution-focused
Sadeghi & Farahbakhsh (2022) approach increases overall academic
resilience and its components

Salehitabar et al. (2023)

Mardane Jahantighi et al. (2022)
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Continuation of Table 1: Studies Conducted on Academic Vitality

Author (s) Year

Findings

Razavi Motlagh et al. (2022)

Family flexibility, academic support, and
perception of the classroom environment
directly, and through the mediation of
academic  flourishing, contribute to
increased academic resilience

Piri et al. (2022)

There is a significant positive
relationship between academic
commitment and academic buoyancy,
as well as between academic buoyancy
and academic performance. Moreover,
academic buoyancy mediates the
relationship between academic
commitment and school absenteeism,
academic procrastination, and
academic performance.

Khavarzamini & Habibi Kaleybar (2022)

There is a significant relationship between
cognitive  flexibility, self-control, and
academic self-concept with academic
buoyancy.

Mousavi et al. (2022)

Mindfulness training has a positive effect
on academic buoyancy

Malekian & Pali (2022)

There is a significant relationship between
goal orientation and academic buoyancy, as
well as between academic self-concept and
academic buoyancy. Moreover, academic
buoyancy mediates the relationship
between goal orientation and academic self-
concept with school engagement.

Akhavi Samarein et al. (2021)

There is a significant positive relationship
between achievement goal orientation,
academic identity status, and academic
help-seeking with academic buoyancy.

Salehi (2021)

Parental involvement influences academic
buoyancy through the mediating role of
academic satisfaction and academic
engagement.

Jafari & Abdi Zarrin (2021)

Academic adjustment has a direct and
significant relationship with academic
buoyancy

Aye et al. (2021)

Schema therapy increased academic
buoyancy

Bayramnejad et al. (2020)

There is a significant relationship between
academic  persistence  and  school
satisfaction. Moreover, students’
perception of teacher support and
classroom environment had a significant
indirect effect on school satisfaction
through academic persistence

Shafiei & Nourmohammadi (2020)

The group discussion teaching method led
to an increase in academic persistence.
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Continuation of Table 1: Studies Conducted on Academic Vitality

Author (s) Year Findings
Increasing psychological capital and hope
for learning led to higher academic
persistence. Academic persistence also

Zeinli et al. (2020) played a mediating role between
psychological capital and hope for learning
with academic well-being and behavioral

regulation.
Training in  self-regulated  learning
Kabini Moghadam et al. (2019) strategies and help-seeking increased

academic persistence.

Time management training has an effect on
academic persistence.

Neuraotic traits serve as negative predictors
of academic  persistence,  whereas
extraversion, academic competencies, and
academic motivation act as positive
predictors  of  students’ academic
persistence.

Bahadori Khosrowshahi (2018)

Rabiei (2016)

Discussion

The term academic buoyancy was introduced by researchers to describe students’ successful
recovery after academic difficulties and failures, and it refers to rapid recovery following
problems, obstacles, and depression (Sorkhei, 2014). The present study was conducted with
the aim of reviewing and examining the antecedents and outcomes of academic buoyancy. In
this research, studies conducted in Iran on academic buoyancy were systematically reviewed.
The review of existing studies showed that the relationship of 42 variables with academic
buoyancy has been investigated and analyzed. These variables were classified into four
categories: individual factors (19 variables), academic factors (19 variables), family factors (2
variables), and school-related factors (3 variables).

The first category of factors related to academic buoyancy consists of individual factors.
Each of these variables is directly or indirectly associated with academic buoyancy, and most
individual factors have a positive and significant effect on it. Training in variables such as
mindfulness, time management, cognitive and metacognitive strategies, and self-regulated
learning strategies has been shown to enhance academic buoyancy. Among these, mindfulness
has received more attention than other individual factors. This finding is consistent with the
results of Mousavi et al. (2022). Jon Kabat Zinn was the first to introduce mindfulness for
psychotherapeutic purposes. From his perspective, mindfulness is defined as paying attention
to the present moment in a receptive manner, without judgment or automatic reactions.
Enhancing attention and awareness of thoughts and tendencies are among the positive features
of mindfulness, which prepare the ground for the emergence of adaptive and constructive
behaviors in various domains of life, including academic challenges (Mousavi et al., 2022). As
a result, learners show greater flexibility and adopt adaptive approaches when facing academic
difficulties.

The second category of factors related to academic buoyancy includes academic factors.
Various academic variables have been studied, and most of them have shown a direct, positive,
and significant effect on academic buoyancy. Among these, academic enthusiasm has been
investigated more than other variables. This finding is consistent with those of (Rabiei, 2016;
Salehi, 2021). Academic enthusiasm is one of the factors that contributes to cognitive growth,
social development, and academic achievement (Tahmasebzadeh Sheykhlar et al., 2018).
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Therefore, it can be inferred that learners with higher academic enthusiasm are more motivated
to face academic challenges and exhibit higher levels of academic buoyancy.

The third category of factors influencing academic buoyancy consists of family-related
factors, among which family flexibility and parental involvement have been identified. These
factors affect academic buoyancy either directly or indirectly through mediators such as
academic satisfaction. This finding is consistent with the results of (Salehi, 2021: Razavi
Motlagh et al., 2023). The family plays a crucial role in students’ buoyancy and academic
success. Family flexibility refers to the extent to which families can adapt their roles, rules,
control, and discipline. In a flexible family, children are aware that they are accepted by family
members and that their opinions and ideas are welcomed when facing challenges. As a result,
they confront problems with composure and maintain morale, making effective use of
adaptability and coping skills. Such conditions ultimately contribute to enhanced academic
buoyancy (Razavi Motlagh et al., 2023).

The fourth category of factors related to academic buoyancy includes school-related
variables such as perception of the classroom environment, school satisfaction, and perceived
teacher support. These factors influence academic buoyancy and lead to its improvement and
enhancement. This finding is consistent with the results of Razavi Motlagh et al. (2023). When
students perceive the classroom environment positively, they tend to use more effective
strategies to adapt to difficult conditions, and as a result, they become more academically
buoyant.

Conclusion

In the present study, four categories of factors related to academic buoyancy were identified.
Most of the reviewed studies have focused on individual and academic variables, while factors
associated with the family environment, school or university setting, and other contextual
variables have received less attention.

Limitations

The present study has several limitations. First, it only reviewed articles published during the
last ten years, while books and other sources were not included. In addition, the search for
articles was limited to three domestic databases Sid, Magiran, and the Comprehensive Portal
of Humanities and only Persian language articles were reviewed.

Future Studies

It is recommended that future researchers conduct a more comprehensive and systematic
review of domestic studies on academic buoyancy over a longer time span. In addition, given
the importance of academic buoyancy on the one hand and the multiplicity of factors associated
with it on the other, efforts should be made to develop a valid instrument for measuring
academic buoyancy.
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